
Our learning model is presented graphically
on page 10. This Learning Model includes
four major components that are seamlessly
connected:
• Assessing the Child and the
Environment

• Developing a Learning Plan
• Teaching and Learning
• Monitoring Performance to
Promote Progress.

Each of the four components explicitly
involves both the child and the social and
physical environments in which the child
operates. Parents are involved from the outset
in this model by providing assessment data
from the home. Our model promotes the
involvement of parents in evaluation and IEP
development and provides functional ways to
collect performance data on child progress.

The materials referenced in this model
include instruments for assessing the child’s
skills (the HIPSS and SIPSS) as well as Time to
Learn (Rowland & Schweigert, 1999), an
instrument that is used to evaluate the social
and physical environments in which the child
receives instruction. These materials are
described below under the appro-
priate model components.

Assessing the Child and
the Environment
Assessment includes evaluation of
child skills and preferences, evaluation
of the extent to which the social and
physical environments support learn-
ing, and documentation of the materials
available to support skill development in the
environment.

Child’s Skills. We have developed two differ-
ent assessment instruments of child skills,
both of which include the same set of 33
items listed in the previous section. As you
go over these instruments, you will see sever-
al examples for each item which should help
you to understand them better. Consonant
with the pragmatic approach described earli-
er is our emphasis on assessment through the
observation of everyday activities and their
translation into underlying skills. This
approach is similar to “performance assess-
ment” which involves the demonstration of
skills in the midst of naturally occurring activi-
ties (Silberman & Brown, 1998). The examples
for each item on the Hands-On Problem
Solving Assessments (many of which were
provided by parents and teachers) describe
everyday actions that a typical child might
perform with objects found at school or at
home. The 33 skills represent underlying
generic abilities that are revealed by the
examples.

The Home Inventory of Problem Solving
Skills (HIPSS) is designed for parents to use at

home to check off the skills
that they see their child
using there. Since parents
see much more of the
child, they may notice
more skills being
demonstrated at home
than you do at school.
If you see more skills
occurring at school,

you may want to suggest
to the parents ways that the child would

be able to use those skills at home. Likewise,
you may want to create opportunities for a
child to demonstrate at school the skills that
are only being used at home.
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The Hands-On Problem Solving materials may
help to address three potential causes of
learned helplessness. To the extent that help-
lessness is caused by lack of skills, the HIPSS
and SIPSS assessments provide a way to eval-
uate the presence and absence of skills need-
ed to master the physical environment. To
the extent that helplessness is caused by lack
of motivation, the assessments address
generic skills that may be demonstrated
using specific materials in specific contexts
that are highly motivating to the individual
learner. To the extent that helplessness is
caused by lack of opportunity, Time to Learn
may be used to analyze the degree to which
the environment supports child learning and
to suggest ways to increase opportunities for
learning. If the environment is arranged to
provide successful and intrinsically com-
pelling problem-solving experiences, then
children are more likely to develop both the
understanding (or cognitive skills) and the
motivation necessary to explore and initiate
new actions upon the physical environment

and to solve the problems that the
environment poses.

Summary




