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The following statements relate to activities
involving more than one student.  Clearly
there is more potential for spontaneous inter-
action in a group situation than in a one-on-
one situation: yet it may take a great deal of
thought to structure a group so that interac-
tion between peers actually occurs.  In a group
situation, clear goals for the group and for
individual students should exist.  Ask yourself
what grouping will best meet these goals?  Do
your instructional goals really lend themselves
to a group situation?

E1 The activity is designed so that 
all members of the group can participate
at some level in a way that includes
interaction with one another, regardless
of the ability of individual students.

If the activity does not allow meaningful par-
ticipation by all students, one must question
whether the grouping is appropriate.  Ideally,
all students should be able to participate in
the activity on some level regardless of indi-
vidual abilities.  Participation may take differ-
ent forms for different students.  In some
cases, participation will be cooperative.  In
other cases, students may be engaged in inde-
pendent, but parallel tasks.

Options
A What do you expect of each participant?

(Goals and objectives for each student may
be different.)

B Is this expectation realistic and meaningful?

C How can you change the activity to make
it work better?  Do materials need to be
adapted?

D If you can’t make it work better for all, do
the benefits for some students justify the
activity for other students?

E Does the activity provide something of
interest to all involved?

E2 The student has a clearly 
specified role in the activity with regard
to the roles of peers. Examples:  Student A
distributes materials to others, while Students
B & C play with materials they receive; Student
A requests materials from B, while B complies
with A’s requests; Student A drives the toy fire
truck, while Student B rings the bell.

Clear roles for student and peers give a reliable
structure for interaction.  

Options
A The general structure of the activity should

be clear and reliable.
B Each student should know what is expect-

ed.  In some cases, the student might basi-
cally fulfill the role of requesting and con-
suming items (e.g., during a meal).  More
elaborate activities may have a number of
different roles for participants to play
(e.g., mother, father, baby).

C It may be helpful to use props to make the
roles clearer, such as a special hat for the
storekeeper.

D Positions may also be changed to make the
difference between roles clearer.  For
instance, the storekeeper might be posi-
tioned close to the supply of materials,
while the customer might sit at a table or
have a toy shopping cart.

E Each role should have an outcome that is
motivating.

F It may be helpful to review all the roles
and activities, perhaps with pictures or
scripts, and allow the student and peers to
select roles on occasion.
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you find that you frequently resort to a
full hierarchy of prompts, then you may be
targeting behavior that is inappropriate
for the student at this time.

C Sections F and G list some common ways to
provide opportunities to communicate and
interact with objects.

C4 When appropriate, the teacher 
allows the student’s interest and desire
to determine the pace of the activity.

We discussed earlier the fact that enjoyable
activities are more likely to foster participation.
One of the ways that you make the activity
enjoyable is to pace it according to the stu-
dent’s interests and desires. The more the activ-
ity resembles a natural give-and-take between
people (as opposed to a cut-and-dry training
session), the more the student will enjoy it
because he is given some control over the inter-
action.  If the student is allowed to exercise
some control over the flow of the activity, he
will have more motivation to interact.  Overall
motivation will also be increased if you move
on to another step in the sequence or to a new
set of materials when the students are ready,
rather than according to an arbitrary schedule
over which the students have no control.  You
may give the student input into the decision to
move to new materials or the next part of the
routine by recognizing and responding to his
indications of boredom or frustration.  You may
not always be able to comply with the student’s
desire to move on, but you may at least
acknowledge that desire.  The point is to “go
with the flow” rather than to conform to pre-
conceived notions as to exactly how the activity
will be conducted.  

Options 
A If the student’s preferences and interests

are apparent, try to organize the activity
around people and materials that provide
similar reinforcement and allow the 
student time to interact meaningfully with
preferred materials or people.

B Look for behaviors that suggest that the
student is finished with a step or with
materials, rather than interrupting the stu-

dent while he is engrossed in a task.
C If a student indicates a desire to move on

to a new set of materials, try to accommo-
date the desire if that does not undermine
the goals of the activity.  If you cannot
accommodate such a desire, at least
acknowledge the student’s desires and
attempt to explain or show why you can’t
comply (for instance, you might use the
student’s calendar system to indicate that
this must be finished, but once finished,
something more desirable is available).

D Does your student have an appropriate
way to indicate "finished?"  If not, can
inappropriate ways be shaped into appro-
priate ways?

C5 The teacher allows/encourages 
the student to do as much as possible
independently.

We may become so focused on the student’s
performance of a single step/skill of an activity
that we lose sight of the context in which the
interaction occurs.  At other times we may
attempt to hurry things along by doing things
for the student. Occasionally this is appropriate,
primarily for safety reasons. But by over-prepar-
ing or over-assisting, we deprive the student of
an opportunity to learn and practice any num-
ber of skills in the context of other, related
skills.  For example, spreading peanut butter on
a cracker is a good skill, but opening the crack-
er box and unscrewing the jar lid in order to
get at the materials would allow for even more
opportunity to become independent.

Options
A Does time allow for the student to do

more? Could the schedule be adjusted?
B Many skills involving communication and

/or object interactions are generic.  That is,
they may be used in any number of differ-
ent situations. Identify other situations to
practice targeted skills.

C Review items A4 and A6.
D If the student lacks the physical ability to

perform more of the task could he use his
communication skills to direct or request
help from others?  
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